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Introduction

This past week, I’ve read many articles and watched many videos about the problems in our public schools, including implementing Common Core Standards, the back-lash of standardized testing, “How schools kill creativity”, the battle over how much homework is too much, and the ones that were the most personal and disheartening were the articles that were attacks on teachers. For a teacher just starting her third year of teaching, I found myself very disenchanted with the whole institution of teaching after reading through all these articles. I decided to research the problem of teacher burn-out, which is so prevalent in new teachers, and find what motivates other teachers to stay in this profession for so long. I wrote this article as a tool for principals and school administrators, who want to find out why so many new teachers leave the profession that they just worked so hard to get into, and what they can do to help prevent this.


Description of the problem
Teaching has become an increasingly stressful, complex, time-consuming and negatively-viewed occupation by the media and certain political parties. Because of all of these obstacles, teachers have been leaving this profession in search of other, less stressful occupations. The implementation of the Common Core Standards, the stress of achieving high scores on standardized testing, and the changing political views of the school districts have caused many teachers to second-guess their choice to enter this profession. The problem is figuring out how to deter teacher burn-out, especially in the first few years of teaching, and how to keep teachers motivated throughout their career.
Teacher burn-out
New teachers leaving their teacher-training programs are inspired, and ready to teach, but reality shock sets in when they find themselves in a situation where they’re unprepared for the daily challenges of teaching. Disciplinary problems, the amount of work required of them, and faculty situations are problems that they may not be prepared to tackle. According to Rozenholtz (1989), “This reality shock in teaching has been described as one of the major factors contributing to the dropout of some 30% of teachers who abandon the profession after their first year in school.” Friedman (2000) states, “Experiences during the first year of teaching may be divided into the following three stages: Stage A- The Slump, Stage B- Fatigue and Exhaustion, and Stage C – Adjustment.” 


Stage A
“Six out of eight teachers used words such as ‘shock’, ‘nightmare’, ‘catastrophe’, ‘collapse’, ‘suffering’, ‘despair’, ‘crisis’, and ‘pressure’ to describe their first few weeks in teaching.”
Stage B
“Two out of eight teachers interviewed reported that it was at this stage that they felt ‘burned-out’. Apart from one, all said that they loved children and teaching, but felt that strain produced by the enormous difficulties blocking their way forced them to consider relinquishing their job.”
Stage C
“All the third stage teachers tried to adapt and adjust. In other words, to survive. Teachers used the words, ‘intuition’, ‘trial and error’, ‘shooting ideas and solutions from the hip’.”
The results of these interviews from Friedman (2000) found:
All eight teachers indicated that they seriously considered leaving teaching at the end of the first year, or shortly after. Three teachers said they intended to quit within a few years, three were unsure about the direction of their teaching, and one said she would leave as soon as she could.




How do we prevent burn-out?
Many of the teachers in this study stated that they felt alone and isolated during their first year of teaching. They felt thrown into an overwhelming situation, even with the assistance of mentor teachers, principals, and administrators. One approach to preventing these feelings would be to better-prepare future teachers on the possibility of burn-out during the first few years of teaching. A professor of mine, during my first course in elementary education insisted that we have a hobby, and step away from the teaching profession on weekends to enjoy this hobby. Another way to prevent burn-out, once in the classroom setting, would be to follow these suggestions by Friedman (2000):
Don’t dwell on failures and mistakes. Use them as useful learning opportunities; analyze what went wrong, how to avoid it the next time, then put it out of your mind.
Cultivate a sense of humor, especially when discussing your failures.
Keep expectations realistic.
As a benefit of the entire teaching staff, the principal should arrange meetings once a week for teachers to discuss any problems they are facing. The feeling of not being alone can help the new teachers. 


The good news
There is good news to all of this. Job satisfaction seems to increase with age, and years of service. If we can help the new teachers to “survive” their first few years of teaching with a sense of humor, and acceptance that they won’t be perfect, they may stay in the profession long enough to experience the level of satisfaction that they expect. A report by Bishay (1996) on teacher motivation and satisfaction shows educators rating basic statements about their teaching career:
“If I could choose a career all over again, I would become a teacher.”
Teachers with 1-10 years experience – 36.4% agree
10-20 years  – 52.4% agree
21 + years – 65.1% agree

“I find teaching stressful.”
Teachers with 1-10 years experience – 72.7% agree
10-20 years – 66.7% agree
21 + years – 42.1% agree
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